University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
PSYCH 787 
Cross-listing:
N/A
(See Note #1 below)

Course Title: (Limited to 65 characters)
Social Context and Diversity in the School Setting
25-Character Abbreviation:  
Social Context in School


Sponsor(s):  
Carolyn L. Morgan
Department(s):
Psychology
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:       


Programs Affected:
MSE School Psychology; EdS School Psychology
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Admission to MSE- School Psychology or admission to EdS - School Psychology
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
Psychology
Instructor:
Carolyn L. Morgan

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
0
Total lecture hours: 
48
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification:


This course is the final evolution of three previous iterations of Psych 790 Workshop-Social Bases of Behavior that were taught for school psychology students. The content is essential for the knowledge and skills necessary for the practice of school psychology.  In addition, the course fulfills necessary training content required by the National Association of School Psychologists (NASP).  Whereas most of the coursework in the MSE and Ed.S. sequence of courses address diversity issues relative to their foci, it is important that our students are able to more extensively examine critical issues with in the context of a dedicated course. 

Relationship to program assessment objectives:

Relevant Item from School Psychology Program Objectives:

7.  
To train students to become professional school psychologists who are sensitive to and accepting of human diversity and who are academically prepared for the challenges presented in a pluralistic society;

Relevant Items from School Psychology Program Continuum of Competencies

A.
Shows evidence through course work or other avenues of an understanding of human diversity and  exceptionalities as they may be expressed in the school setting

E.
Shows evidence of scholarly investigation through course work into issues germane to multicultural education

F.
In internship setting, shows evidence of an ability to incorporate knowledge of the influence of children and families, culture, background, socio-economic status, and individual learning characteristics when designing and implementing interventions

Budgetary impact:


There is no budgetary impact as the faculty and resources are currently available. Since 1995, the course has been taught as 796 Special Studies in Psychology once every three years in rotation with other special studies courses in the school psychology program. It is now being changed from a special studies course to a regular part of the curriculum and will continue to be offered on a rotating basis.
Course description:

PSYCH 787

Social Context and Diversity in the School Setting


This course examines current theory and research related to understanding human

social behavior and diversity within the school setting. Readings and discussions will

cover both quantitative and qualitative research and represent psychological, 

anthropological, and sociological perspectives on social behavior relevant to education. 

Public policy issues relevant to social behavior within educational contexts will also be

addressed.

Course requisites:


Admission to the MSE or EdS School Psychology Program

If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 
N/A
2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 
N/A
3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 
N/A
Course objectives and tentative course syllabus:



School Context and Diversity in the School Setting

 Psychology 787

Instructor:                 Dr. Carolyn Morgan, 5054 Winther Hall, 472-5410, morganc@uww.edu

Office Hours:

M, W 9:00-10:45 am; T 10:00-10:45 am; 4:00-4:45 pm 
Course Description:
This course examines current theory, and basic and applied research related to understanding human diversity and social contexts within the school setting. The examination of "normal" social behaviors relevant to education and learning will be our primary focus. The readings will cover both quantitative and qualitative research and represent psychological, anthropological, and sociological perspectives on social behavior relevant to education. Public policy issues relevant to social behavior within educational contexts will also be addressed.

Objectives:
            
To train students to become professional school psychologists who are sensitive to and accepting of human diversity and who are academically prepared for the challenges presented in a pluralistic society. Students will learn about human diversity and  exceptionalities as they may be expressed in the school setting. Students will also learn  to incorporate knowledge regarding the influences of culture, ethnicity, socio-economic status, gender, and sexual orientation when designing and implementing interventions.

Required Readings: See Bibliography below.

Requirements:
Students will provide 2-page, typewritten responses to the weekly readings prior to each class meeting. (A specific due day/time will be established on the first day of class.)  Each student should submit ten "thought papers" during the semester. In general, an "A" quality paper will synthesize ideas from at least two of the required readings and show creative thought, critical thinking, and the ability to apply the readings to your professional development as school psychologists. These thought papers are NOT summaries of the readings. You may assume that your reader is familiar with the content of the reading materials. In addition to these written responses to the readings, participants will develop two target questions for each paper. One question should concern some theoretical aspect of the readings that the participant is interested in learning more about. A second question should focus on the potential application of the readings to educational contexts and problems. Together, the ten thought papers will comprise 40% of the total credit for this course. 



Students will present a group project focusing on the application of social-psychological principles to understanding and solving an educationally relevant problem. More details concerning this project will be given as we progress in the course. This project will comprise 40% of your final grade.




Class participation will comprise 10% of your final grade.




A "final" written, take-home exam (developed from students' own questions) will comprise 10% of your final grade.

Grading Scale:
Your grade will be based on your performance on the 10 thought papers, the group project, your in-class participation, and your final exam score. All grades will be determined using based following percentage scale: 




90-100% = A




80-89%   = B




70-79%   = C




60-69%   = D




59% and Below = F

Class Format:
The first hour of our 2-1/2 hour class will be primarily lecture in which I will provide background material for the weekly readings, discuss social-psychological theory and principles relevant to the topic, and initiate a framework for later discussion. Your theoretical questions will help determine areas of special interest and concepts in need of greater clarification. Following a short 10-15 minute break, we will reconvene in small groups to discuss the application questions that are of greatest interest to you. (I will provide a list of your questions during each class meeting). These small-group, student-led discussions will last approximately 45 minutes, after which each group will report its summary and conclusions to the larger class during a 30-minute wrap-up session. 

Course policies:
Attendance.  Attendance at every class is expected. I assume you are adults who take responsibility for your decisions. Participation points comprise 10% of your final grade.  

Reasonable accommodations.  Students with disabilities who need accommodations in the classroom, to take exams, or in obtaining course materials are responsible for making their needs known.  I am an enthusiastic supporter of the Center for Students with Disabilities and will happily work with students to devise reasonable accommodations that will maximize their chances for academic success.

Make-up policy. There are no make-ups for coursework except for emergency situations. If you absolutely cannot submit coursework when it is due, you must inform me before the actual due date. Legitimate reasons for missing due dates include serious illness or family emergencies.  

Late drop and incomplete policy
By College and University policy, late drops and incomplete grades will not be approved for reasons of poor performance.  They are reserved only for extreme cases such as serious, long-term illnesses or personal problems.  The deadline for dropping this course without a "W" on your record is Sept. 16th; the deadline for dropping the course without completing a late drop form is Oct. 14th.  I strongly recommend coming to office hours for help before dropping the course.  Quitting without first trying harder or adopting a different strategy is a bad habit to develop.  Also, please note that although UW-Whitewater permits students to retake courses in which they earn a D or F, graduate and professional schools and potential employers are in no way obligated to consider repeat grades when making admission or employment decisions; they frequently look only at original grades.

The University of Wisconsin-Whitewater is dedicated to a safe, supportive and non-discriminatory learning environment. It is the responsibility of all undergraduate and graduate students to familiarize themselves with University policies regarding Special Accommodations, Misconduct, Religious Beliefs Accommodation, Discrimination and Absence for University Sponsored Events. (For details please refer to the Undergraduate and Graduate Timetables; the "Rights and Responsibilities" section of the Undergraduate Bulletin; the Academic Requirements and Policies and the Facilities and Services sections of the Graduate Bulletin; and the "Student Academic Disciplinary Procedures" [UWS Chapter 14]; and the "Student Nonacademic Disciplinary Procedures" [UWS Chapter 17]).

Class Schedule:

Week 1 
Introduction and Organization

Week 2 
Self-Related Concepts: Self-Concept, Self-Esteem, and Self-Efficacy

Week 3     
Self-Related Concepts: Protecting the Self

Week 4   
Social Cognition: Perceiving Other People

Week 5   
Intrinsic Motivation, Achievement Motivation, and Goal Theory

Week 6   
Reactance and Resistance as Motivation

Week 7     
The Social Psychology of Prejudice and Discrimination

Week 8   
The Social Context of Education: Culture and Ethnicity Part I

Week 9   
The Social Context of Education: Culture and Ethnicity Part II

Week 10 
The Social Context of Education: Religion

Week 11  
The Social Context of Education: Gender

Week 12  
The Social Context of Education: Sexual Orientation

Week 13  
The Social Context of Education: Socioeconomic Status

Week 14  
Group Presentations

Week 15 
Group Presentations

Week 16 
Group Presentations/Final Exam Due

Bibliography/Required Readings for Course:


Becker, B.E., & Luthar, S.S. (2002). Social-emotional factors affecting achievement outcomes among disadvantaged students: Closing the achievement gap. Educational Psychologist, 37, 197-214.


Casper, V., Cuffaro, H. K., Schultz, S., Silin, J. G., & Wickens, E. (1996). Toward a most thorough understanding of the world: Sexual orientation and early childhood education. Harvard Educational Review, 66, 271-293.


Crocker, J. & Park, L.E. (2004). The costly pursuit of self-esteem. Psychology Bulletin, 130, 392-414.


Eck., D. L. (2001). A New Religious America: How a "Christian Country Has Become the World's Most

Religiously Diverse Nation. San Francisco, CA: Harper-Collins.


Eitzen, D. S., & Smith, K. (2003). Chapter 8. Schools and Schooling (pp. 145-154). Experiencing Poverty. Belmont, CA: Wadsworth/Thomson Learning.


Gorman, T. J. (1998). Social class and parental attitudes toward education. Resistance and conformity to schooling in the family. Journal of Contemporary Ethnography, 27, 10-44.


Hareli, S., & Weiner, B. (2002). Social emotions and personality inferences: A scaffold for a new direction in the study of achievement motivation. Educational Psychologist, 37, 183-193.


Henderlong, J., & Lepper, M.R. (2002). The effects of praise on children's intrinsic motivation: A review and synthesis. Psychological Bulletin, 128, 774-795.



Hewitt, J. P. (1998). Self-esteem goes to school. The Myth of Self-Esteem. (pp. 73-98). NY: Saint Martin's Press.


Hokoda, A., & Fincham, F. D. (1995). Origins of children's helpless and mastery achievement patterns in the family. Journal of Educational Psychology, 87, 375-385.


Jacobs, J.E., Lanza, S., Osgood, D.W., Eccles, J.S., and Wigfield, A. (2002). Changes in children's self-competence and values: Gender and domain differences across grades one through twelve. Child Development, 73, 509-527.


Jeynes, W.H. (2002). The challenge of controlling for SES in social science and education research.

Educational Psychology Review, 14, 205-221.


Jussim, L. (1986). Self-fulfilling prophecies: A theoretical and integrative review. Psychological Review, 93, 429-445. 


Juvonen, J., & Wentzel, K.R. (1996)  Social Motivation: Understanding Children's School Adjustment (pp. 43-65). NY: Cambridge University Press.

Bibliography/Required Readings for Course:


Koltyk, J. A. (1998). New Pioneers in the Heartland: Hmong Life in Wisconsin

Needham Heights, Massachusetts: Allyn & Bacon.


Langer, E. J. (1997). Introduction and Chapter 1 - When practice makes imperfect. The Power of Mindful 

Learning. Cambridge, MA: Perseus Publishing.


Losey, K. M. (1995). Mexican American students and classroom interaction: An overview and critique. Review of Educational Research, 65, 283-318.


Maccoby, E. E. (2000). Perspectives on gender development. International Journal of Behavioral Development, 24, 398-406.


McFarland, W.P., & Dupuis, M. (2001). The legal duty to protect gay and lesbian students from violence in school. Professional School Counseling, 4, 171-179.


Matsumoto, D., & Juang, L. (2004). Culture and Psychology. Pacific Grove, California: Wadsworth/Thomson Learning.


Myers, D. (2002). Social Psychology, 7th Ed. Boston, MA: McGraw-Hill.


Osborne, R. (1996). Self: An Eclectic Approach . Needham Heights, MA: Allyn & Bacon.


Philips, S. (1983). A comparison of Indian and Anglo communicative behavior in classroom interaction.

The Invisible Culture. Communication in classroom and community on the Warm Springs Indian Reservation.

New York: Longman.

Ryan, R., & Deci, E. (2000). Intrinsic and extrinsic motivations: Classic definitions and new directions. Contemporary Educational Psychology, 25, 54-67.


Sears, J. T. (1994). Challenges for educators: Lesbian, gay, and bisexual families. The High School Journal, Oct/Nov, 138-156.


Steele, C.M., & Aronson, J. (1995). Stereotype threat and the intellectual test performance of African Americans. Journal of Personality and Social Psychology, 69, 797-811.


Tatum, B. D. (1997). "Why are all the black kids sitting together in the cafeteria?" and other conversations about race. New York: Basic Books.
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