University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
SPECFLD 793G 
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Inservice Practicum in Early Childhood Special Education Birth to Three 
25-Character Abbreviation:  
Inservice Practicum: ECSE B – 3 

Sponsor(s):  
Ann Riall & Simone DeVore

Department(s):
Special Education

College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:       


Programs Affected:

Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Restricted to students with Admission to Directed Teaching, Practicum, or Inservice Practicum and consent of department.

Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
Special Education
Instructor:
Simone DeVore, Ann Riall, or ad hoc University supervisor


Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
varies according to number of credits takenTotal lecture hours: 
NA
 

Number of credits:
1- 6
Total contact hours:
NA 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:

No of times in degree:

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification: When the Special Education Department revised the undergraduate and graduate curricula, this course was inadvertently omitted. Due to licensure rule changes under PI 34, we are creating two Inservice Practica to differentiate between two different types of placements students complete (1) birth to three and (2) preschool early childhood special education as they prepare for a Wisconsin Early Childhood Special Education educator license (# 809). 


Relationship to program assessment objectives:
This course is one of the final courses in the ECSE (Early Childhood Special Education) licensure sequence.  The graduate practicum student is required to develop a portfolio that addresses the ten Wisconsin Teaching Standards as well as the performance standards for the Council for Exceptional Children, Early Childhood Division.  This requirement is consistent with the Special Education Department Assessment plan.

Budgetary impact:
None

Course description:


Graduate level, professional experience with young children with disabilities (birth to age three) in student’s own place of employment; under the guidance of carefully selected, qualified on-site supervisors. Site must be approved by ECSE faculty. 

Course requisites: Students must complete SPECED 680 either during the semester they complete the inservice practicum (SPECFLD 793 G or F) or while completing the practicum (SPECFLD 789 G or F). 
If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 


2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 


3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 


Course objectives and tentative course syllabus:

During this graduate level directed teaching inservice practicum of 6 to 9 weeks, students will complete all requirements as outlined in the syllabus. 
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SPECFLD 793: Inservice Practicum in Early Childhood Special Education (ECSE): Birth to Three (5 Credits)

Graduate level, professional experience with young children with disabilities (birth to age three) in student’s own place of employment; under guidance of carefully selected, qualified on-site supervisors. The site must be approved by ECSE faculty. 

Prerequisite: Restricted to students with Admission to Directed Teaching, Practicum, or Inservice Practicum and consent of department.

Text: The University supervisor reserves the right to have students access all previous textbooks related to the knowledge and skills in early childhood special education. 

Additional Resources

Wisconsin Department of Public Instruction:  http://www.dpi.state.wi.us/dpi/dlsea/een/eligild.html
Reauthorization of the Individuals with Disabilities Education Act, H.R. 1350:  http://thomas.loc.gov/cgi-bin/query/z?c108:H.R.1350:<<update-043003.doc
Contact Information of University Supervisor:

Ann Riall




Simone DeVore

Email: rialla@uww.edu


Email: devores@uww.edu
Molly Tupta

Email: mollytupta@hotmail.com
Listed below are the minimum requirements for Inservice Practicum in Early Childhood Special Education (ECSE). The student teacher must demonstrate competencies in knowledge, skills, and dispositions according to the following professional standards:

Wisconsin Teaching Standards - WTS (http://www.dpi.state.wi.us/dpi/dlsis/tel/stand10.html),

Council for Exceptional Children: Special Education Teachers of Early Childhood Students Standards– CEC, EC (http://www.cec.sped.org/ps/earlychildhood.doc), and 

National Association for the Education of Young Children - NAEYC Standards at the Initial Licensure Level (http://www.naeyc.org/profdev/prep_review/preprev_2001.asp). 

The cooperating teacher, University supervisor, and the student teacher use the Clinical Experiences Evaluation to assess the level of proficiency the candidate demonstrates in each area at the mid-point and again at the end of each student teaching assignment. The Student Teacher maintains evidence-based instructional activities and products as outlined below to complete satisfactorily this clinical placement. The practicum student and cooperating teacher must discuss any adaptations with the University supervisor at the beginning of the semester and familiarize themselves with University guidelines posted online. Please, also familiarize yourself with the syllabus. Thank you very much for you commitment to excellence in teacher preparation.

The University of Wisconsin-Whitewater is dedicated to a safe, supportive, and non-discriminatory learning environment. It is the responsibility of all students to familiarize themselves with University policies. Please refer to http://www.uww.edu/Catalog/02-04/index2.html for legal issues listed in the catalog. Refer to http://www.uww.edu/stdhdbk/   for University policies listed in the Student Handbook. 

Responsibilities of the Student Teacher:

A. Professionalism 

1.
Be an active and responsive team member by supporting program personnel, contributing to the goals of the program, and participating in program activities.

2.
Demonstrate consideration and professionalism with learners, peers, other professionals and families. 

3.
Develop and collect materials to use in instructional activities.

4. Seek and incorporate feedback from the cooperating teacher and University supervisor.

B. Specific Instructional Activities and Products Completed in Birth to Three

	Learning Experience
	Notes

	Maintain a sequenced composite of all lesson plans.
	

	Attend at least one IFSP meeting.


	

	Participate in a least one family conference.
	

	Conduct an educational assessment for at least one learner.


	

	Develop a complete, comprehensive IFSP for at least one learner.
	

	Using an IFSP, develop a complete program plan for at least one child – embed objectives into the child’s routine through an activities matrix.
	

	Be prepared to describe your responsibilities as classroom teacher including your role in:
	

	-facilitating planning and writing of all lesson plans for child & family.
	

	-selecting materials, intervention strategies and curriculum.
	

	-collaborating with other team members.
	

	-providing team leadership as needed.
	

	-self-evaluating the effectiveness in ability to make changes as needed
	

	Maintain a narrative and self-assessment journal following the guidelines of your university supervisor (via email)
	

	Meet with the cooperating teacher at least weekly to receive feedback.
	

	Integrate learning objectives into daily routines. Remember that “caregiving is the curriculum” and assist/lead the caring activities that need to be completed (i.e., feeding, diapering, rocking, etc.).  
	

	Attend professional development opportunities available.


	

	Establish positive relationships with families and childcare providers while working in the children’s natural environments.
	

	
	

	
	


C. Guidelines for completing individual activities

1. Maintain a sequenced composite of routines, weekly schedules, and complete lesson plans throughout the directed teaching assignment. 

The lesson/activity plans you write are helpful in demonstrating

· How you work in home-based and natural environments, 

· How you plan indoor and outdoor activities, 

· How you collaborate with families and community members to incorporate their resources into your teaching,

· What instructional strategies and approaches you use that provide children with ample opportunities to practice developmentally appropriate skills.

A lesson plan template is provided and further guidelines are outlined below. However, we want you to structure each plan in a way that best helps you prepare for the specific planning needs in your program. You should work with your University Supervisor regarding how many detailed lesson plans you should submit.  Once your University Supervisor has a clear idea of your thinking process as you plan instruction, you may use your typical strategy for planning.  The components that are important in planning are outlined here:

· Title of activity/lesson/project and brief description

· Expected overall outcomes for the infant/toddler 

· The learning objectives (based on IFSP) that the lesson/activity is targeting, including behavioral criteria (to measure child progress)

· Environmental preparations

· Needed materials

· How you introduce the activity (incl. family collaboration and family and community resources used)

· The activity process/script (what do you do, say; what do children do, how do you respond?)

· How activity/lesson will conclude and how you help children transition to the next routine

· Evaluations of how well the activity/lesson met the expected individual students’ outcomes.

  Lesson Preparation and Analysis Form (children under three years old)

University Student’s Name:

Date:

Setting:

Child’s Name:

Preinstruction

Lesson/Activity:

Child Objectives for this Lesson:  

Rationale (Why did I chose this particular activity?):

IFSP Objectives Addressed (if applicable):

Materials/Equipment Needed:

Co-Teaching/Collaboration with Family Roles:

Instruction

Instructional Activities:

Family Activities:  
Results of Instruction

What child outcomes were achieved?  Any unanticipated outcomes?

Which instructional activities were successful?  Why?

Which instructional strategies were unsuccessful?  Why?

What adjustments would improve this lesson?  Why?

2. Attend (and participate as appropriate) at least one IFSP Team meeting and family conference:

· Submit a report and reflection about pre-meeting, meeting, and post-meeting activities you participated in. 

· Reflect on what professionals did to assure that positive collaboration and communication between all involved persons on the team was maintained throughout the process. 

3. Conduct a developmental assessment for at least one learner.  This includes writing a

     report.

4. Develop and complete a comprehensive IFSP for at least one learner in your program, following the model available in your placement or an appropriate substitute. 

5. Using a child’s IFSP, develop a complete program plan for at least one child. This is an expansion of the IFSP in which you describe how to embed a child’s individual learning objectives into the daily home or natural environment routines. 

· This can be accomplished through designing curriculum/activity matrixes based on a child’s learning objectives and routines, in which the child will be given opportunities to practice the targeted skills.  

· Document the child’s progress throughout the semester to be able to determine how well your lessons, activities, or instructional strategies facilitated his/her learning of targeted skills. 

· Complete activity matrixes and provide progress documentation for all children. 

6. Maintain a weekly narrative/progress report that focuses on critically analyzing the events of the previous week.  Send a reflective journal entry to your university supervisor each week electronically, or mail depending on her preference. The journal entry should address the following questions or others as determined by the university supervisor:

· What was the best part about my instruction this week? Highlight important accomplishments and growth opportunities.

· What would you change if you were to do the week over? 

· How did you feel about your interaction with the child(ren)? Why?

· How did you feel about your interactions with other professionals, family members and/or care givers? Why?

· How did you work as a partner with your cooperating teacher? Why?

· What areas or practices do you target for improvement?

· What resources can you identify that will help you improve the targeted areas? What resources can your cooperating teacher or university supervisor assist you with?

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.  Indicate current library holdings by placing an asterisk [*])

Batshaw, M. L.  (Ed.). (2002) Children with disabilities (5th edition).  Baltimore, MD: Paul H. Brookes Publishing Co.

Bagnato, S., Neisworth, J. Munson, S. (1997). Linking assessment and early intervention: An authentic curriculum-

based approach. Baltimore: Paul H. Brookes.

Bigge, J. L., Best, S. J., & Heller, K. W. (2001).  Teaching Individuals with Physical, Health, or Multiple 

Disabilities (4th Ed.).  Merrill prentice Hall, Columbus, OH.

Bredekamp & Copple (Eds.) (1997). Developmentally appropriate practice in
early childhood programs. National Association for the Education of Young Children

Gonzalez-Mena, Janet (2002).  The child in the family and the community. Upper Saddle River, NJ: Merrill Prentice 

Hall.

Mindes, G. (2003). Assessing young children (2nd ed.). Upper Saddle River: 
Prentice Hall. (rent or purchase)

O'Brien, M. (1997). Inclusive child care for infants and toddlers: meeting individual and special needs.

Baltimore: Paul H. Brookes.

Sandall, S. & Schwartz, I. (2002). Building blocks for teaching preschoolers with special needs. Baltimore: Paul H. Brookes.

Sandall, McLean, & Smith (Eds.) (2000). DEC recommended practices in early

intervention/early childhood special education. Division on Early Childhood, Council for Exceptional Children.

Notes:

1. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
2. The 15 and 25 character abbreviations may be edited for consistency and clarity.

3. Please submit electronically when approved at the college level - signature sheet to follow in hard copy.


Our conceptual framework, The Teacher is a Reflective Facilitator, is the underlying structure in our teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment. Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.  
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