University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
PSYCH 724 
Cross-listing:
N/A
(See Note #1 below)

Course Title: (Limited to 65 characters)
Learning in Educational Contexts
25-Character Abbreviation:  
Learning in Ed Contexts


Sponsor(s):  
Joan Littlefield Cook
Department(s):
Psychology
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:       


Programs Affected:
N/A
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Admission to MSE or EdS-School Psychology
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
Psychology
Instructor:
Joan Littlefield Cook

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Computer Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 
 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Credit/Contact Hours: (per semester)

Total lab hours:
0
Total lecture hours: 
48
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures can be found at http://acadaff.uww.edu/Handbook/Procedures-Form3.htm)

Course justification:


The course will be a required part of the curriculum in the School Psychology Master’s program (M.S.E.—School Psychology) in the Department of Psychology. It will replace the current course PSYCH 424/624. The new graduate only level course is needed so that the content can be geared more specifically toward master’s level students in the School Psychology program, thus increasing students’ skill in competencies required by our program’s goals and by accrediting agencies. Students’ understanding of and ability to apply information from the course will be enhanced by focusing more clearly on educational contexts and school psychology practice, and by functioning at a higher level of content and expectations than the combined class allowed. 

The purposes of this course are to introduce theories of and research on learning as it takes place within educational contexts, gain an understanding of problems that may hinder learning within these contexts, and think about how school psychologists can foster learning within educational contexts. The course addresses training competencies required by the UW-W School Psychology training program, NASP (National Association of School Psychologists, a national accrediting agency for our program), and by the Wisconsin Department of Public Instruction (see “Relationship to program assessment objective” below). 

Relationship to program assessment objectives:


This course will contribute to meeting the School Psychology training program’s licensure requirements for certification by the National Association of School Psychologists and the Wisconsin Department of Public Instruction. Specifically, the course address the following objectives of the School Psychology Program: 

· Contributes to school psychology professional competency in “Effective Instruction and Development of Cognitive/Academic Skills.” Students will evaluate learning theories and instructional practices that address learning in general as well as within specific content domains (e.g., reading, mathematics). They will apply this knowledge to analyze and suggest potential interventions for specific cases. 

· Contributes to school psychology professional competency in “Student Diversity in Development and Learning.” Students will discuss the impact of different aspects of diversity on learning (e.g., ethnic group, gender, cognitive skills and disabilities); evaluate current theory and data on academic achievement differences correlated with aspects of diversity; and suggest and justify potential interventions to address issues of diversity in educational settings. 

· Provides knowledge of theory and data related to content and skills also covered in other courses in the program (e.g., memory, metacognition, strategies, intelligence, learning disabilities, information processing, normative development in reading and mathematics). An understanding of the basic concepts of how people learn provides a foundation that will help students better understand the rationale for many aspects of psychological assessment and intervention. Through class discussions, assignments, and assessments students will identify how specific theories, data, and concepts are relevant in other courses such as assessment, psychopathology, cognitive behavioral therapy, school violence and crisis prevention, curriculum design and integration, etc. 

· Provides additional practice in data-based decision-making, analyzing and applying theory and research. Students will evaluate research, justify curricular interventions based on their knowledge of how children learn, and suggest ways to gather relevant and methodologically sound information to evaluate interventions.

Budgetary impact:

This course replaces the existing course PSYCH 424/624 Human Learning, which is currently taught by the same instructor, and it will be offered with the same frequency as PSYCH 424/624. Current classroom space and library holdings are adequate. Any additional library purchases will be funded by the department’s library allocation. 


Course description:


PSYCH-724
Learning in Educational Contexts  3 cr 
A survey of theories of and empirical research on learning as it takes place within educational contexts. Problems that may hinder learning and ways in which school psychologists can foster learning within educational contexts will be studied. 
Course requisites:


Prerequisite: Admission to the MSE or EdS-School Psychology program OR consent of instructor.

If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?)   NA

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? )    NA

3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?)    NA  

Course objectives and tentative course syllabus: [See attached syllabus for additional details]



The purposes of this course are to introduce theories of and research on learning as it takes place within educational contexts, gain an understanding of problems that may hinder learning within these contexts, and think about how school psychologists can foster learning within educational contexts. We will survey theories and empirical research on how people acquire, forget, transfer and use information, including a consideration of the cognitive structures and processes of human memory. We will discuss both normative learning processes as well as abnormalities that may arise (e.g., motivational problems, learning disabilities). The course will emphasize recent theoretical perspectives rather than traditional behaviorist theories. 

Application of this work by school psychologists working in instructional contexts and research on learning in specific content areas such as mathematics and reading will be emphasized. Throughout the readings, discussion, and activities, the primary emphasis will be on training students to think, understand and apply the information from the perspective of a school psychologist. Relations of the course content to other courses within the school psychology curriculum will be highlighted to encourage students to integrate their knowledge and skills and increase their effectiveness as school psychologists. The format of the class will be predominantly class discussion, student group work, and individual student project development.

Learning Objectives: By the completion of this course, students will meet each of the following learning objectives:

1. Gain knowledge of the main concepts, theories, and issues related to learning within educational contexts;  

2. Gain knowledge of research techniques used to study learning within educational contexts;
3. Apply knowledge of human learning to educational contexts;

4. Improve skills in data-based decision making by locating, analyzing, and learning to appropriately apply relevant research and theory;

5. Gain a clearer understanding of the students’ personal implicit theories, attitudes, and beliefs about learning; and

6. Improve communication and critical thinking skills.
Learning in Educational Contexts

 Psych 724

THE UNIVERSITY OF WISCONSIN-WHITEWATER

Department of Psychology

Fall 2005

Instructor:
Dr. Joan Littlefield Cook

Office:
WH 5037

Phone:
472-1530 or 472-1026

e-mail:
cookj@uww.edu
Office Hrs:
M 1-2 pm; W 1-4pm; F 12-1pm; others by appointment

Prerequisite:  Admission to the MSE or EdS-School Psychology program OR consent of instructor
Textbooks:  Byrnes, J.P. (2001). Cognitive Development and Learning in Instructional Contexts (2nd ed.). Boston, MA: Allyn & Bacon.

Driscoll, M. P. (2005). Psychology of learning for instruction (3rd ed.). Boston, MA: Allyn & Bacon.

These books are required and are available for purchase in the UWW Bookstore. Several additional required readings are noted on the syllabus and will be available through the Anderson Library Electronic Reserve.

Course Description:  The purposes of this course are to introduce theories of and research on learning as it takes place within educational contexts, gain an understanding of problems that may hinder learning within these contexts, and think about how school psychologists can foster learning within educational contexts. We will survey theories and empirical research on how people acquire, forget, transfer and use information, including a consideration of the cognitive structures and processes of human memory. We will discuss both normative learning processes as well as abnormalities that may arise (e.g., motivational problems, learning disabilities). The course will emphasize recent theoretical perspectives rather than traditional behaviorist theories. 

Application of this work by school psychologists working in instructional contexts and research on learning in specific content areas such as mathematics and reading will be emphasized. Throughout the readings, discussion, and activities, the primary emphasis will be on training students to think, understand and apply the information from the perspective of a school psychologist. Relations of the course content to other courses within the school psychology curriculum will be highlighted to encourage students to integrate their knowledge and skills and increase their effectiveness as school psychologists. The format of the class will be predominantly class discussion, student group work, and individual student project development.

Learning Objectives: By the completion of this course, students will meet each of the following learning objectives:

7. Gain knowledge of the main concepts, theories, and issues related to learning within educational contexts;  

8. Gain knowledge of research techniques used to study learning within educational contexts;
9. Apply knowledge of human learning to educational contexts;

10. Improve skills in data-based decision making by locating, analyzing, and learning to appropriately apply relevant research and theory;

11. Gain a clearer understanding of the students’ personal implicit theories, attitudes, and beliefs about learning; and

12. Improve communication and critical thinking skills.
NASP/UW-W Training Competencies: This course addresses knowledge and skills in the following NASP and UW-W Training Competencies:

· Effective Instruction and Development of Cognitive/Academic Skills

· Student Diversity in Development and Learning

The University of Wisconsin—Whitewater is dedicated to a safe, supportive, and non-discriminatory learning environment.  It is the responsibility of all students to familiarize themselves with University policies regarding Special Accommodations, Misconduct, Religious Beliefs Accommodation, Discrimination, and Absence for University-Sponsored Events.  For details please refer to the Undergraduate & Graduate Timetables; the “Rights and Responsibilities” section of the Undergraduate Bulletin; the “Academic Requirements and Policies” and the “Facilities and Services” sections of the Graduate Bulletin; and the “Student Academic Disciplinary Procedures” [UWS Chapter 14]; and the “Student Nonacademic Disciplinary Procedures” [UWS Chapter 17].

Course Requirements

1. Exams. Total of two exams (including the Final exam). Each exam will contribute 50 points to the final course grade. Exams will assess students’ comprehension of the concepts covered in assigned readings, lectures, and class discussions. Each exam will contain two parts: a take-home essay portion (worth 20 points) and an in-class short answer/objective item portion (worth 30 points). The take-home essays will be distributed in class and will be due at the beginning of the scheduled exam date. Essays must be submitted in person; they may NOT be emailed. Exam dates are listed on the Schedule of Topics and Assigned Readings. These dates are tentative and subject to change. 

Policy regarding makeup exams: ALL MAKEUP EXAMS MUST BE COMPLETED WITHIN TWO WEEKS OF THE MISSED EXAM. It is the student’s responsibility to schedule makeup exams.

2. Class participation is required and contributes 50 points to the final course grade. All students are expected to carefully read all assigned readings and be prepared for thoughtful discussion and participation in class discussions and activities. Participation grades are based on each student’s demonstrated understanding of the material and his/her ability to contribute to a positive learning environment in the classroom and in activities related to class. Activities will sometimes include brief response papers to be completed either inside or outside of class. Participation requires attendance; absences should be discussed with the instructor. You are responsible for everything that happens in class, including announcements and additional activities, even when you do not attend.  
3. Discussion leader – Students will work in pairs to serve as a discussion leader at least once during the semester. Performance as discussion leader will contribute 50 points to the final course grade. The goal is to structure and lead discussion by identifying/developing activities and materials that help the class understand and apply the material for their assigned week. Discussion leaders will be graded on their demonstrated understanding of the material and their ability to organize and facilitate a constructive, positive, and thoughtful session. Discussion leaders must:

· Guide the class through the material by asking questions that explore the content and press students to apply it to the school psychology setting;
· Develop case studies, a list of discussion questions from the readings, activities, and/or demonstrations that enhance class members’ understanding of and ability to apply the material. Activities should focus on higher levels of thinking (e.g., application, analysis, synthesis, and/or evaluation); they should NOT consist of a lecture or talking through powerpoint slides on the basic information in the readings;

· Meet with the instructor the week before their scheduled class period to discuss their plans. Discussion leaders should come to this meeting prepared with specific ideas for their activities, cases, etc. 
4. One “Problem and Solution” (P&S) paper (approximately 15 pages, typed, double-spaced) contributing a total of 100 points to the final course grade. Each student will be asked to identify a problem that is relevant for learning in educational contexts, summarize what is known about it, and propose possible solution(s) for it. The proposed solutions must be clearly grounded in relevant research and theory. 

You will be asked to hand in a clearly articulated written statement of the problem and describe the problem to the class. Four to five classmates (selected by me) will read your problem statement, ask questions, and offer written and verbal feedback. You will do the same for four to five other students’ P&S statements. 

The P&S paper must be structured as follows:

· Clear statement and description of the problem, including how it is relevant for education and learning. It should be obvious from your description why the problem is important, how it pertains to learning and education, and how it relates to the theories, research, and concepts presented in the text and in class. 

· What is known about the problem? In this section, you must present theory and current research literature pertaining to the problem. This section must demonstrate that you have a thorough understanding of the problem, including an accurate grasp of relevant theories and research findings. This section must include a critical and thoughtful evaluation of the research base.

· What should be done to solve the problem? You must present thoughtful, data-based and/or theory-based suggestions for what can be done to solve the problem. This should include specific suggestions along with the rationale for them, as well as suggestions for research needed to further investigate the problem. 

The papers must use APA format and must be based primarily on appropriate primary research resources, not just textbooks or websites. KEEP COPIES OF ALL SOURCES CITED. Specific details and scoring criteria will be discussed in class. Papers must be turned in according to the following deadlines:

One page written problem statement turned in by:
October 26 

Complete final draft of entire paper turned in by:
December 7

Please include your e-mail address on all papers so I can contact you with questions or feedback.
5.  Applied project and presentation: Each student must complete an individual project involving the application of some aspect of your P&S paper to an instructional context, and you must present your project to the class. The projects and presentations will contribute a total of 50 points to the final course grade. The topic may be anything of interest to you that builds on your P&S paper and is clearly related to learning and school psychology. The project must result in something useful to students, teachers, or parents. Further details about the project and specific examples will be discussed in class. A one-page written summary of your project idea should be included with the outline of your P&S paper and must be turned in by November 9. The projects will be presented during the last few weeks of class. Make enough copies of the project to distribute to all class members, if appropriate. Presentations will be approximately 15 minutes long.

Breadth rule:  Papers and projects used in this class cannot be substantially the same as those used in other classes. The topics, sources, and content cannot be the same or closely similar. If there is any chance that your paper or product might be perceived as being similar to work performed for another class, you must consult with the instructor for prior approval. In some cases, overlapping or similar topics might be approved.

Grading for this course will be as follows (please note that there will be no curve): 

Grading basis:
Grading scale:

P&S paper                                   100
A   = 325.5 to 350 points (93%)

Midterm exam
 50  


AB = 304.5 to 325.4 points (87%)

Final exam
 50 
B   = 290.5 to 304.4 points (83%)

Discussion Leader
 50 
BC = 269.5 to 290.4 points (77%)

Participation                                   50
C   = 245 to 269.4 (70%)

Applied project & presentation
 50 
D   = 210 to 244.9 points (60%)
Total points possible:
350 
F   = below 210 points (below 60%)


​​​​​​​​​​​​​
Reading and Exam Schedule (subject to change)

(Dates are based on anticipated Fall 2005 academic calendar)

	Date
	Topic, Notes
	Reading

	
	
	

	September 7
	Introduction, course requirements& overview
	​​​----------

	September 1
	Intro to learning: Key findings & issues

Theories of learning overview


	Byrnes, Chapter 2

	September 21
	Biological bases of learning
	Driscoll, Chapter 8



	September 28
	Memory
	Byrnes, Chapter 3

Solso (2001) (chp. 8). [on reserve]


	October 5
	Constructivism
	Driscoll, Chapter 11

Green & Gredler (2002) [on reserve]



	October 12
	Problem solving & higher order thinking 
	Halpern, D. F. (2003). Development of problem-solving skills (chapter 9). [on reserve]

Driscoll, Chapter 4


	October 19
	Situated cognition

Take-home essays distributed in class
	Driscoll, Chapter 5

	October 26
	EXAM 1

Take-home essays due by 4:00pm

Written P&S statement due (hand in 5 copies)

	EXAM 1

	November 2
	Learning to read: Normative development 
	Byrnes, Chapters 6 & 7 


	November 9
	Reading disabilities
Written project summary due
	Lerner (2003), Chapter 12 [on reserve]

	November 16
	Learning mathematics: 

       Normative development & disabilities
	Byrnes, Chapter 9 

Lerner (2003), Chapter 14 [on reserve]

	November 23
	Ethnicity and gender
	Byrnes, Chapter 12 

       PLUS updates on recent statistics as assigned in class

	November 30
	Motivation
Student presentations


	Driscoll, chapter 9 

	December 7
	Student presentations

P&S paper due

Take-home essays distributed in class

	

	Final Exam

Wednesday,      Dec. 14

  
	Take-home essays due at beginning of exam
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2. Contact the Registrar's Office (x1570) for available course numbers.  A list of subject areas can be found at http://acadaff.uww.edu/Handbook/SubjectAreas.html
3. The 15 and 25 character abbreviations may be edited for consistency and clarity.
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