University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
EDFOUND 785 
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Coordinating Gifted Education Programs and Services
25-Character Abbreviation:  
Coordinating Gifted Ed


Sponsor(s):  
Pamela R. Clinkenbeard
Department(s):
Educational Foundations
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:  C&I


Programs Affected:
     
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
EDFOUND 781 and 782 or equivalent; EDUC 792 from UWSP 
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
Educational Foundations
Instructor:
Pamela R. Clinkenbeard

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Technological Literacy Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 

 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Note:  For the Gen Ed option, the proposal should address how this course relates to specific core courses, meets the goals of General Education in providing breadth, and incorporates scholarship in the appropriate field relating to women and gender.

Credit/Contact Hours: (per semester)

Total lab hours:
0
Total lecture hours: 
16
 

Number of credits:
3
Total contact hours:
48 

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures for form #3)
Elaboration of Approximate Contact Hours for Web-based Course
Face-to-face class meetings – 12 hours

Web lecture/video viewing – 10 hours

10-12 online Discussion postings and replies – 18 hours

Readings of course materials – 40 hours

Searching for and reading final project sources – 30 hours
Assignments (written) other than Discussions and Final Project (e.g. journal) – 10 hours
Practicum observations and meetings – 10 hours
Professional final product development – 20 hours
TOTAL 150 hours
Course justification:


In 2010 UWW and UWSP received approval jointly to offer the Gifted and Talented Supplementary Teaching License (014). Courses are taught primarily on an online-hybrid basis. (See syllabus for Since that time UWW has offered EDFOUND 781 (Foundations of Gifted Education) and EDFOUND 782 (Psychological Issues in Gifted Education) while UWSP has offered EDUC 792 (Curriculum for Gifted and Talented Students) and EDUC 795 (Practicum in Teaching Gifted Students). In late February 2014, UWW received approval to offer the Gifted and Talented Instructional Program Coordinator License (64-014) (also in collaboration with UWSP). This license will require the same three core courses as the Gifted Teacher license, but will require a new course with embedded practicum (the present proposal). The following describes the relationship between the two programs:
Core courses for both licenses
· Foundations of Gifted and Talented Education (UWW or UWSP)

· Psychological Issues in Gifted Education (UWW)

· Curriculum Methods for Teaching Students with Gifts and Talents (UWSP)

For GT teacher license (UWSP endorses)
For GT Coordinator license (UWW will endorse)*
Practicum in Teaching Students
with Gifts
Coordinating Gifted Education Programs and Services and Talents (UWSP) 



(with embedded clinical/practicum) (UWW)
*This proposal is for the final course in the GT Coordinator License (64-014) sequence. 
Relationship to program assessment objectives:


Because this course is linked directly to a Wisconsin Department of Public Instruction license (and is the final course leading toward a license) it is aligned to the Wisconsin Program Coordinator Guidelines and the Wisconsin Administrator Standards. Included in the syllabus listed below are both lists of standards / guidelines as well as where each is addressed in the overall program (including this course). Also included is a list of course assignments and how they relate to the program standards and course objectives, as well as the observation rubric to be used by the university supervisor as part of the embedded practicum. 
Budgetary impact:


The course would be offered once every two years on an online hybrid basis depending on demand, and would be taught as part of load during the regular semester; it might also be offered on an occasional basis through Continuing Education or in the summer. There is minimal budgetary impact; some mileage reimbursement for practicum observations would be involved. In some cases the instructor would do all the practicum supervision; if funding allowed, an experienced gifted program coordinator might serve as supervisor for the practicum portion of the course. Additional library resources are being ordered through the department’s allotment.
Course description: (50 word limit)


Students will understand, analyze, and apply the administrative, legal, educational, and advocacy issues involved in coordinating district-level gifted and talented education programming.  Students will develop a professional project in their own district as part of an embedded practicum while working with one or more experienced gifted program coordinators.
If dual listed, list graduate level requirements for the following: NA
1. Content (e.g., What are additional presentation/project requirements?) 

2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates?) 


3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 


Course objectives and tentative course syllabus:



Tentative course syllabus is pasted below.  Four main course objectives are immediately below; an alignment of course assignments to further objectives is attached to the end of the syllabus.  They are keyed to the eight Program Coordinator Guidelines and the seven Administrator Standards as required by DPI for the Gifted Coordinator license.
- Students will analyze and apply a deeper understanding of the administrative, legal, and ethical issues involved in coordinating programs and services for gifted and talented students.

- Students will evaluate existing programs and services nationally and internationally for purposes of selecting/designing/improving practices in their own school or district.

- Students will construct assignments and products that apply a diverse and multicultural understanding of the concept of giftedness.

- Students will create a professional and authentic product based on scholarly evidence, and will critique their peers’ products for practical value in their own school or district.
Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.)
Clinkenbeard, P. R. (2012). Motivation and gifted students: Implications of theory and research. 
Psychology in the Schools, 49(7), 622-630.
Clinkenbeard, P. R. (2012). Neuroscience and young children: Implications for the diversity of gifted 
programming. In Subotnik, R., Robinson, A., Callahan, C. & Johnson, P. (Eds.) (2012). Malleable minds: Translating insights from psychology and neurosciences to gifted education (pp. 197-207). University of Connecticut, Storrs, CT.: National Research Center on the Gifted and Talented.
Coleman, M. R. & Johnsen, S. K. (2010). RtI for gifted students. Waco, TX: Prufrock Press.

Gentry, M. & Man, R. L. (2008). Total school cluster grouping and differentiation: A comprehensive, 
research-based plan for raising student achievement and improving teacher practice. Mansfield Center, CT: Creative Learning Press.
Johnson, S. K. (Ed.). (2012). NAGC Pre-K-Grade 12 Gifted Education Programming Standards: A Guide 
to Planning & Implementing High-Quality Services. Waco: TX: Prufrock Press. 
McBee, M. T., Peters, S. J., & Waterman, C. (2014). Combining scores in multiple-criteria assessment 
systems: The impact of combination rules. Gifted Child Quarterly, 58, 69-89.
Neumeister, K. S. & Burney, V.  (2012). Gifted program evaluation: A handbook for administrators and 
coordinators. 

Peters, S. J. & Gentry, M. (2012). Additional validity evidence and across-group equivalency of the 
HOPE Teacher Rating Scale. Gifted Child Quarterly, 57, 85-100.
Purcell, J. & Eckert, R. (Eds.). (2006). Designing Services & Programs for High-Ability Learners. 
Thousand Oaks, CA: Corwin Press. ISBN: 1-4129-2617-3

Renzulli, J. S., Gubbins, E. J., McMillen, D. S., Eckert, R. D., & Little, C. A. (2009) Systems and models 
for developing programs for the gifted and talented (2nd ed.).  Mansfield Center, CT: Creative Learning Press.

Robinson, A., Shore, B., & Enersen, D. (2006). Best practices in gifted education: An evidence-based 
guide. Waco, TX: Prufrock Press.

Rogers, K.  (2002). Re-forming gifted education. Scottsdale, AZ: Great Potential Press.

VanTassel-Baska, J. (2009) (Ed.) Patterns and profiles of promising learners from poverty.  Waco, TX: 
Prufrock Press.

Course Objectives and tentative course syllabus with mandatory information (paste syllabus below):
[DRAFT SYLLABUS]

COORDINATING GIFTED EDUCATION PROGRAMS AND SERVICES
EDFOUND 785 (3 credits)
[Semester and dates]
Hybrid course (D2L on-line + 2-3 in-person meetings [date] and [date])

NOTE TO ENROLLED STUDENTS - please find our welcome message (and subsequent messages) in your student e-mail or on the Desire2Learn (D2L) course page.

Instructors:
Prof. Pamela R. Clinkenbeard, office 6045 Winther, phone 262-472-5432, 




E-mail clinkenp@uww.edu (please put [Coor] in subject line)



Ruth Robinson, M. S. [or other experienced GT coordinator] 



Co-instructor and/or practicum supervisor
Office Hours:  The best way to contact us is through e-mail.  We will also schedule appointments as needed in Whitewater, Janesville, and Madison, and possibly in Stevens Point depending on location of enrolled students.  We will check e-mail and the D2L Discussion page for questions periodically.  Regular D2L discussion times will be arranged.

Course Description

Students will understand, analyze, and apply the administrative, legal, educational, and advocacy issues involved in coordinating district-level gifted and talented education programming.  Students will develop a practicum project in their own district while working with one or more experienced gifted program coordinators: for example, students may choose to create district-wide in-service professional development, or to develop an evaluation plan for their district’s gifted and talented programming.  Projects will be developed in the context of larger educational movements including Common Core Standards, Response to Intervention, diversity and multiculturalism, and standardized assessment.
This course is the final in a sequence that will lead to the state Gifted Program Coordinator license (64-014).  Prior coursework is offered through a joint program of UW-Whitewater and UW-Stevens Point, and includes competencies needed for both the gifted teacher (supplementary 014) and the gifted coordinator licenses. This course will include readings specifically on the design and administration of gifted programs and will include an embedded program coordinator practicum experience, usually in the students’ own school districts.  See next page for how this course and licensure program are interrelated with the Gifted Teacher licensure program.
Prerequisites


Successful completion of the three core gifted education licensure courses (foundations, psychological issues, curriculum and methods) or their standards-based equivalent.

Course Objectives and Related Standards and Assessments 
(See handouts “Seven Standards” and “Eight Guidelines” at end of syllabus for more detail)
- Students will analyze and apply a deeper understanding of the administrative, legal, and ethical issues involved in coordinating programs and services for gifted and talented students.

- Students will evaluate existing programs and services nationally and internationally for purposes of selecting/designing/improving practices in their own school or district.
- Students will construct assignments and products that apply a diverse and multicultural understanding of the concept of giftedness.
- Students will create a professional and authentic product based on scholarly evidence, and will critique their peers’ products for practical value in their own school or district.
Required Readings
Johnson, S. K. (Ed.). (2012). NAGC Pre-K-Grade 12 Gifted Education Programming Standards: A Guide 
to Planning & Implementing High-Quality Services. Waco: TX: Prufrock Press. ISBN-13: 978-1-59363-845-0

Purcell, J. & Eckert, R. (Eds.). (2006). Designing Services & Programs for High-Ability Learners. 
Thousand Oaks, CA: Corwin Press. ISBN: 1-4129-2617-3

Several free downloaded sources will also be required, including various standards and readings; most of these will be posted on D2L.  Other sources will be handed out in class or obtained independently by students. 

Recommended Readings
Coleman, M. R. & Johnsen, S. K. (2010). RtI for gifted students. Waco, TX: Prufrock Press.

Gentry, M. & Man, R. L. (2008). Total school cluster grouping and differentiation: A comprehensive, 
research-based plan for raising student achievement and improving teacher practice. Mansfield Center, CT: Creative Learning Press.

Neumeister, K. S. & Burney, V.  (2012). Gifted program evaluation: A handbook for administrators and 
coordinators. 

Renzulli, J. S., Gubbins, E. J., McMillen, D. S., Eckert, R. D., & Little, C. A. (2009) Systems and models 
for developing programs for the gifted and talented (2nd ed.).  Mansfield Center, CT: Creative Learning Press.

Robinson, A., Shore, B., & Enersen, D. (2006). Best practices in gifted education: An evidence-based 
guide. Waco, TX: Prufrock Press.

Rogers, K.  (2002). Re-forming gifted education. Scottsdale, AZ: Great Potential Press.

VanTassel-Baska, J. (2009) (Ed.) Patterns and profiles of promising learners from poverty.  Waco, TX: 
Prufrock Press.

Assignments  

1. Reflections on readings
 

 20%

2. D2L Discussions



 20%

3. Practicum journal and paper


 20%

4. Professional final project 


 30%

5. Final portfolio



 10%






100%

Brief Overview of Assignments 
Reflections on Readings (20%)

Approximately six short essays reflecting on a unit’s assigned and optional readings and how they might apply (or not) in the student’s own district. 

D2L Discussions (20%)

Almost-weekly discussions: early discussions will have more emphasis on the practical coordination and administration issues related to a particular week’s readings with local examples, and later discussions will focus more on students’ professional final products.

Practicum Journal and Paper (20%)

Students will identify a “cooperating administrator” in their own district, or make an individual arrangement for supervision with the approval of the course instructors.  This person should serve as a local mentor and a sounding board for the professional final project design and implementation, and will assess the student on the administrator standards (as applied to Gifted Program Coordinator) using the Practicum Supervision form.  (This form will also be completed by the university practicum supervisor.)  The journal should be a log of conversations with the cooperating administrator and the university supervisor and should reflect on progress toward the program coordinator and administrator standards.

Professional Final Project (30%)

The largest entry in the portfolio will be the student's final individual project.  The purpose of the final project is for the student to develop a plan, a website, a professional development series, or another product that is specific to their own school district's needs in gifted/talented education.  It is intended to be an authentic task that a district gifted program coordinator might carry out. The final project must include attention to diversity, underrepresented gifted students, and the demographics of the student's home district.

Final Portfolio (10%)

CONTENTS:

1. Cover sheet 

2. Summary of how prior coursework contributed to mastery of coordinator standards

3. Professional final project (see above)

4. Reflective journal summary paper aligned with DPI and other standards (see above)

5. Supervision evaluation forms

6. Other artifacts/assignments selected by students in collaboration with instructor

Grading Scale 

	100-94
	A

	93-90
	A-

	89-87
	B+

	86-84
	B

	83-80
	B-

	79-77
	C+

	76-74
	C

	73-70
	C-

	69-67
	D+

	66-64
	D

	63-60
	D-

	≤ 59
	F


Course Schedule/Topic Outline 
See below
College of Education Conceptual Framework

Our conceptual framework, "The Teacher is a Reflective Facilitator," is the underlying structure in our teacher preparation program at UW-Whitewater that gives conceptual meanings through an articulated rationale to our operation.  It also provides direction for our licensure programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.  In short, our teacher education program is committed to reflection upon practice; to facilitation of creative learning experiences for pupils; to constructivism in that all learners must take an active role in their own learning; to information and technology literacy; to diversity; and to inquiry (research/scholarship) and assessment.  Therefore, all syllabi pertaining to courses required for licensure reflect commitment to these underlying principles.

The Conceptual Framework ideas are reflected in this course in several ways. 

 (1) Students are asked to reflect on their own experiences as educators, and to “process” the readings in terms of how they might authentically use the information. 

(2) The diversity among gifted individuals is a topic embedded throughout the course.

(3) Students in this course will actively research an evidence-based area of personal and professional interest to them, and report their findings to their fellow students.

(4) Students will analyze and reflect on their experiences, clarify a problem that needs investigation, and construct an authentic project. 

Course and University Policies
Grading. The instructor will provide detailed instructions for assignments and rubrics will be available for papers.  If you have questions about an assignment, please ask them before the assignment is due.  If you are concerned about your grade, please consult the instructor about possible strategies for improvement on future assignments. Weekly participation in D2L discussions is expected and may affect borderline grades.

Attendance.  Since this is primarily an online course, “attendance” consists of regular participation in D2L Discussion and attendance at the face-to-face meetings.  If an in-person class MUST be missed you will need to re-schedule an individual meeting with the instructors.

Late work.  Assignments turned in after the due date will be "docked" the equivalent of one full letter grade.  More than one week late will result in the deduction of another letter grade. 

Incompletes. Final course grades of “Incomplete” will be given only in the extremely rare circumstances that are congruent with University policy.  Please consult the catalog.  WARNING: a few people every semester, especially those who are new to online courses, find it extremely difficult to keep up.  This is not a valid reason for requesting a grade of “Incomplete.”  The instructor will initiate weekly contact and discussion, but you should assess your own ability and preferences with regard to working independently and online.

Assignment format.  Work will usually be downloaded to the Dropbox section of D2L (details to be given for each assignment).  In general, work should be double-spaced in 12-point font with 1-inch margins on all four sides.  APA style should be followed. 

University policies regarding academic misconduct, student, religious beliefs, and absences.  The University of Wisconsin-Whitewater is dedicated to a safe, supportive, and non-discriminatory learning environment.  It is the responsibility of all undergraduate and graduate students to familiarize themselves with University policies regarding Special Accommodations, Academic Misconduct, Religious Beliefs Accommodation, Discrimination, and Absence for University Sponsored Events.  (For details please refer to the Undergraduate and Graduate Timetables; the "Rights and Responsibilities" section of the Undergraduate Bulletin; the Academic Requirements and Policies and the Facilities and Services sections of the Graduate Bulletin; and the "Student Academic Disciplinary Procedures" [UWS Chapter 14] and the "Student Nonacademic Disciplinary Procedures" [UWS Chapter 17]).

Course Schedule and Outline of Topics/Assignments
Note: this course could be taught in the summer, but more often it is expected to be a fall or spring semester course (offered probably every other year), completed while schools are in session.

WEEK ONE

Read essay on trials and joys of being a program coordinator

Resolve registration and D2L technology issues as needed

D2L Discussion: post introductions and interest in course and license

Introduction and Context
WEEK TWO (first face-to-face meeting)
Go over course structure and syllabus in detail

Go over assignments in detail 

Discuss practicum requirements and logistics

Discuss essay reading

Trouble-shoot technology issues in person as needed

WEEKS THREE AND FOUR

Read chapters from Purcell: student needs and definitions of giftedness
Examine DPI website for GT and AP pages and content, particularly policy-related

Read a variety of job descriptions for “gifted coordinator” from around the country
D2L Discussions on 

(1) job requirements for gifted coordinators in general 

(2) job in context of WI initiatives (RtI, Common Core, Educator Effectiveness)
Written reflection essay on local conditions; how to do the job well given funding realities
Program Models and Structures

WEEKS FIVE AND SIX

Readings from Purcell: philosophy and mission statements, gifted program goals
Read from Johnsen: programming models and program design
Written Reading Reaction 

D2L Discussions on 

(1) favorite/most locally useful curriculum and program models from previous coursework

(2) local demographics: who are your underrepresented and diverse students?
Turn in first idea draft for final project
Discuss development of practicum parameters and final portfolio details

WEEK SEVEN (possible intermediate face-to-face class meeting)
Individual in-person or phone or Skype appointments to discuss project idea, practicum logistics
Student, Teacher, and Administrator Standards

WEEKS EIGHT AND NINE

Reading and written analysis of NAGC PK-12 program standards: Johnsen & NAGC website

Reading on WI-DPI administrator and program coordinator standards 

Readings from Johnsen and Purcell on appropriate application of standards to practice

D2L Discussion on strengths and weaknesses of district with respect to program standards

Reflection essay on strengths and weaknesses with respect to admin/coord standards

Substantive Outline due for final project

WEEK TEN

Individual appointments to discuss final project sources, ongoing practicum visits and meetings
Structuring Program Evaluation

WEEKS ELEVEN AND TWELVE

Readings from Purcell on designing and conducting gifted program evaluations

Readings from Johnsen on how to base program evaluation on the NAGC programming standards

Read from links to actual program evaluations
Application of program evaluation readings to own district through:

- D2L discussion on district data to be considered
- Written assignment (reflective summary) based on practicum journal due
Professional Development and Dissemination
WEEKS THIRTEEN AND FOURTEEN

Final set of required readings from Purcell and policy journals on: 

- training regular classroom teachers  

- reaching out to stakeholders in district 

D2L Discussion of readings: how to make a lasting impact in one’s own district

D2L Discussion: share best idea or resource used in constructing final project 
Share rough drafts of final project for peer feedback with at least one other person

Questions on construction and submission of final portfolio

WEEK FIFTEEN (final face-to-face meeting)
Share final projects and give peer feedback on implementation plans

Turn in final portfolios, including assignments and practicum rating instruments
Path for Licensure Courses: Gifted Teacher and Gifted Coordinator

Core courses for both licenses
· Foundations of Gifted and Talented Education (3 cr. UWW or UWSP)

· Psychological Issues in Gifted Education (3 cr. UWW)

· Curriculum Methods for Teaching Students with Gifts and Talents (3 cr. UWSP)

For Teacher license (UWSP endorses)

For Coordinator license (UWW will endorse)
- Practicum in Teaching Students with

-Coordinating Gifted Education Prog. & Svcs. 

and Talents (3 cr. UWSP)
      

with embedded practicum (3 cr. UWW)

Notes  

· Students would take 12 units (or their equivalent) for either license; in order to get both licenses, the total would be 15 units (or their equivalent).

· The three core courses contain topics and standards-based competencies that are important for both the GT Teacher license and the GT Coordinator license.

· The gifted teacher license is NOT a prerequisite for the gifted program coordinator license, nor is the gifted teacher practicum course a prerequisite (pupil personnel staff members such as school psychologists can serve as program coordinators under PI 34).

· Teachers and administrators may apply for both licenses if they so choose.

· These courses can be used as the core for a master’s degree program at either UW-Whitewater or UW-Stevens Point.  At UWW, the degree is the MSE-PD and the emphasis area is called “Challenging Advanced Learners.”

DPI’s “Seven Standards for Administrator Development and Licensure” and their relationship to coordinating gifted education services 

NOTE: The “gifted and talented program coordinator” license appears in Subchapter IX – Administration Categories in PI 34 (PI 34.32(7)(c)4), but no broader administrator license is required in order to be a program coordinator in Wisconsin.  Also, the “gifted teacher” license in X. Supplementary PI 34.33(5g) is not required in order to obtain the gifted program coordinator license: for example, a school psychologist or counselor could serve as a district gifted coordinator.  However, the core material and standards must be addressed as found in the three core gifted education courses or their equivalent.

To receive a license in a school administrator category in Wisconsin, an applicant shall complete an approved program in school administration and demonstrate proficient performance in the knowledge, skills and dispositions under all of the following standards.

1. The administrator has an understanding of and demonstrates competence in the Ten Teacher Standards.  This will be accomplished through the completion of the three core courses in gifted education (foundations, psychological issues, curriculum and methods) or their equivalent.
2. The administrator leads by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared by the school community.  Development of a plan for gifted programming situated in the educational vision of one’s own district
3. The administrator manages by advocating, nurturing and sustaining a school culture and instructional program conducive to pupil learning and staff professional growth.  Understanding and applying professional development goals for all teachers regarding gifted students and gifted education
4. The administrator ensures management of the organization, operations, finances, and resources for a safe, efficient, and effective learning environment.  Understanding of broader practical district issues as they apply to coordinating programming for gifted and talented students
5. The administrator models collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources.  Inclusion of parent and community in gifted education plan with special attention to underrepresented populations in one’s own district
6. The administrator acts with integrity, fairness, and in an ethical manner.  Application to interactions and issues with students, parents, and other educators

7. The administrator understands, responds to, and interacts with the larger political, social, economic, legal, and cultural context that affects schooling.  Understanding of regional, state, and local issues in gifted education affecting the district
“Eight Guidelines”

Licensure Program Guidelines for Wisconsin Institutions of Higher Education and Alternative Programs

Administration

PROGRAM COORDINATOR (64)

Date:  August, 2003

Guidelines and Related Course Assignments for Gifted and Talented Coordinator 2013

1. Organize adults into learning communities whose goals are aligned with those of the school and district.  782 RtI assignment and gap analysis work; discussion and supervisor eval in Coordinator course
2. Work as part of a team to guide continuous instructional improvement for all students.  782 readings, gap analysis and ID/Eval plan; final product in Coordinator course

3. Use multiple sources of information to guide school and student improvement and demonstrate its impact.  782 readings, gap analysis and ID/Eval plan; reading reaction and supervisor eval in Coordinator course
4. Use multiple sources of data as diagnostic tools to assess, identify and apply instructional improvement.  781/791 readings; 782 readings, case study and combined unit essay; readings and final product in Coordinator course
5. Use learning strategies appropriate to the intended goal.  781/791 readings on differentiation; 782 ID/Eval plan; 792 readings and assignment on differentiation, seminar discussion 

6. Work with the learning community to develop relationships that are mutually empowering, respectful, and responsive.  Practicum journal and discussions in Coordinator course
7. Work with educators to understand and appreciate all students, create safe, orderly and supportive learning environments, and hold high expectations for their academic achievement.  Dissemination of final product from Coordinator course
8. Actively engage the community to create shared responsibility for student and school success. - Practicum journal and supervisor eval in Coordinator course

PROGRAM ASSESSMENT 4: CLINICAL PRACTICE ASSESSMENT

Coordinating Gifted and Talented Programs:

Practicum Supervision Student Evaluation Form
(Based on DPI's "Seven Standards for Administrator Development and Licensure" and their relationship to coordinating gifted education services)

	
	Standard and Application to Gifted Coordinator
	Minimal

(1)
	Basic

(2)
	Proficient

(3)
	Advanced

(4)

	1a.
	The administrator has an understanding of and demonstrates competence in the Ten Teacher Standards.  This will be accomplished through the completion of the three core courses in gifted education (introduction, psychological issues, curriculum and methods) or their equivalent.
	
	
	
	

	1b.
	Rationale and Comments:



	2
	The administrator leads by facilitating the development, articulation, implementation, and stewardship of a vision of learning that is shared by the school community.  Development of a plan for gifted programming situated in the educational vision of one’s own district.
	
	
	
	

	2b.
	Rationale and Comments:



	3
	The administrator manages by advocating, nurturing and sustaining a school culture and instructional program conducive to pupil learning and staff professional growth.  Understanding and applying professional development goals for all teachers regarding gifted students and gifted education.
	
	
	
	

	3b.
	Rationale and Comments:



	4
	The administrator ensures management of the organization, operations, finances, and resources for a safe, efficient, and effective learning environment.  Understanding of broader practical district issues as they apply to coordinating programming for gifted and talented students.
	
	
	
	

	4b.
	Rationale and Comments:



	5
	The administrator models collaborating with families and community members, responding to diverse community interests and needs, and mobilizing community resources.  Inclusion of parent and community in gifted education plan with special attention to underrepresented populations in one’s own district.
	
	
	
	

	5b.
	Rationale and Comments:



	6
	The administrator acts with integrity, fairness, and in an ethical manner.  Application to interactions and issues with students, parents, and other educators.
	
	
	
	

	6b.
	Rationale and Comments:


	
	
	
	

	7a.
	The administrator understands, responds to, and interacts with the larger political, social, economic, legal, and cultural context that affects schooling.  Understanding of regional, state, and local issues in gifted education affecting the district.
	
	
	
	

	7b.
	Rationale and Comments:


	
	
	
	


Directions:

The scoring rubric presented above is meant to provide practicum supervisors of a student pursuing the license for Program Coordinator: Gifted and Talented a means of evaluating the student’s mastery of the Wisconsin PI 34 seven standards for Administrator Development and Licensure.  These standards have been numbered (column one) and the text of the standards (with specific reference to gifted education added) is included in the second column. 

Each of the Seven DPI Administrator Standards has corresponding sections A and B.

Part A: 

Using data gathered from Coordinator Course assignments and/or observations of and conversations with the student, the supervisor should rate the student’s mastery of each DPI standard on a scale of 1 (Minimal) to 4 (Advanced). 

In general, a score of a 3 on any standard means that the student has demonstrated (through evidence) proficiency commensurate with that of a professional gifted coordinator with regard to the guideline listed. A score of a 4 should be reserved for a student who demonstrates truly outstanding or advanced mastery of the standards that is equivalent to that of the best veteran gifted coordinators. 

Part B:

Once the supervisor has rated a category (Part A), he or she should provide evidence and commentary explaining why the student received the particular score. For example, if a student receives a 4, the supervisor must explain on what basis this score was given and how what the student did / demonstrated is more skilled or advanced than even a typical gifted coordinator. In a similar fashion, if a student receives a 2 for any category, the supervisor should explain on what basis the supervisor believes the student has only demonstrated basic mastery typical to that of an average student who has little gifted and talented program coordinator experience. NOTE: Some narrative content must be included for each of the seven guidelines. 

NOTE: a student must receive a score of 3 (proficient) or 4 (advanced) in a minimum of four standards in order to be endorsed for licensure.  A student must receive a score of 2 (Basic) or 1 (Minimal) for no more than two standards in order to be endorsed for licensure.
4 (Advanced) – a rating of “4” for any standard should be reserved for candidates who demonstrate mastery of the standard at a level commensurate with that of a veteran gifted education coordinator.  Understanding and mastery should be such that the candidate could be expected to provide professional development related to that standard to experienced gifted education teachers and other gifted program coordinators.  Candidates scoring Advanced on a standard should also be able consistently to apply research-based practices related to the standard.
3 (Proficient) – a rating of “3” for any standard indicates that the candidate has demonstrated understanding through course assignments and has applied the standard to behaviors or products in a way that is generally research-based and that might be expected of a competent but novice coordinator.  Understanding and mastery should be substantially above that of a teacher with no specialized training, such that the candidate could be expected to provide professional development in gifted education to regular classroom teachers and, if relevant, to novice teachers of the gifted.

2 (Basic) – a rating of “2” for any standard indicates that the candidate has demonstrated some solid understanding or mastery of that standard, more than a teacher with no specialized training, but less than the level expected of a district-level coordinator. A rating of “2” might be appropriate when a candidate demonstrates understanding of a standard but does not apply it in behaviors or in the final project, or attempts to apply the standard in a research-based way but is not entirely successful.

1 (Minimal) – a rating of “1” for any standard indicates that the candidate has demonstrated little more understanding or mastery of that standard than a typical teacher who has no specialized training in gifted and talented education.   A rating of “1” might be appropriate when a candidate has demonstrated almost no effective or independent application to the standard, or where the candidate’s final project largely disregards that particular standard.
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