University of Wisconsin-Whitewater

Curriculum Proposal Form #3

New Course

Effective Term:
 FORMDROPDOWN 



Subject Area - Course Number:
ENGLISH 051 
Cross-listing:
     
(See Note #1 below)

Course Title: (Limited to 65 characters)
Beginning Listening and Conversation
25-Character Abbreviation:  
Beg. Listening & Conver.


Sponsor(s):  
Susan Huss-Lederman
Department(s):
Languages & Literature
College(s):
 FORMDROPDOWN 



Consultation took place:
 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes  (list departments and attach consultation sheet)

Departments:       


Programs Affected:
     
Is paperwork complete for those programs? (Use "Form 2" for Catalog & Academic Report updates)

 FORMCHECKBOX 

NA 
 FORMCHECKBOX 

Yes
 FORMCHECKBOX 

will be at future meeting

Prerequisites:
Based on placement criteria, and/or successful completion of previous level of instruction.
Grade Basis:
 FORMCHECKBOX 

Conventional Letter
 FORMCHECKBOX 

S/NC or Pass/Fail
 

Course will be offered:
 FORMCHECKBOX 

Part of Load
 FORMCHECKBOX 

 Above Load 


 FORMCHECKBOX 

On Campus
 FORMCHECKBOX 

Off Campus - Location       

College:
 FORMDROPDOWN 

Dept/Area(s):
English
Instructor:
TBA

Note: If the course is dual-listed, instructor must be a member of Grad Faculty.
Check if the Course is to Meet Any of the Following:

 FORMCHECKBOX 
  Technological Literacy Requirement
 FORMCHECKBOX 
  Writing Requirement


 FORMCHECKBOX 
  Diversity 

 FORMCHECKBOX 
  General Education Option:   FORMDROPDOWN 
   

Note:  For the Gen Ed option, the proposal should address how this course relates to specific core courses, meets the goals of General Education in providing breadth, and incorporates scholarship in the appropriate field relating to women and gender.

Credit/Contact Hours: (per semester)

Total lab hours:
32       
Total lecture hours: 
80      
 

Number of credits:
4       
Total contact hours:
112     

Can course be taken more than once for credit?  (Repeatability)  

 FORMCHECKBOX 
 No    FORMCHECKBOX 
 Yes          If "Yes", answer the following questions:

No of times in major:
     
No of credits in major: 
     
 

No of times in degree:
     
No of credits in degree:
      

Proposal Information: (Procedures for form #3)
Course justification:
The mission of the UWW-IEP is to prepare international students with the integrated skills they need to  communicate effectively in English in university academic and community social settings by providing a multi-level curriculum based on contextual needs, and by offering ongoing academic support once students have matriculated into UW-Whitewater programs. 
The Department of Languages and Literatures serves as the academic home for the UW-Whitewater Intensive English Program. However, the administrative arm of the UWW-IEP is shared by the School of Graduate Studies and Continuing Education and the Center for Global Education.
An assessment plan for the UWW-IEP is being developed in accordance with criteria established by the Commission on English Language Program Accreditation (CEA) and the American Association of Intensive English Programs (AAIEP), both national accrediting organizations recognized by the International Student and Exchange Visitor Program of the U.S. Department of Homeland Security and the Bureau of Educational and Cultural Affairs of the U.S. Department of State.

Relationship to program assessment objectives:


Students are evaluated by their gain in language proficiency (as measured by the ACT Compass) and by their scores on exams (at least 80% to pass the course), completion of homework assignments, and graded work. Students will join instructors in selecting pieces for a developmental portfolio, which will be used by UWW-IEP instructors to evaluate student performance and inform decisions to promote students to the next level in the program or to recommend program exit. Annually, student portfolios will be reviewed to ensure that UWW-IEP program standards are kept consistent, similar to practices used within the programs in French, Spanish, and German.  
Budgetary impact:  
The Intensive English Program is designed to be self-sustaining.  Student tuition will fund hiring new instructional staff, administrative expenses and course-release buyouts for faculty and instructors from the Department of Languages and Literatures who offer courses in the program.  

Course description: (50 word limit)


Students develop initial conversational skills for fluency in daily social communication, on campus and in the community. The course includes an emphasis on pronunciation, including stress, rhythm, and intonation, as well as on vocabulary development.

Students must pass this course with a C- or better to advance in the IEP.

If dual listed, list graduate level requirements for the following:

1. Content (e.g., What are additional presentation/project requirements?) 


2. Intensity (e.g., How are the processes and standards of evaluation different for graduates and undergraduates? ) 


3. Self-Directed (e.g., How are research expectations differ for graduates and undergraduates?) 


Course objectives and tentative course syllabus:



· Identify both details and the gist in one-way messages and in conversations on familiar topics

· Infer word meaning from context.

· Make brief presentations, using visual support, on familiar topics.

· Monitor speech for rhythm & intonation.

· Express opinions.

· Share experiences orally.

· Use new vocabulary and idiomatic expressions in oral expression.

Bibliography: (Key or essential references only.  Normally the bibliography should be no more than one or two pages in length.
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The University of Wisconsin-Whitewater is dedicated to a safe, supportive and    non-discriminatory learning environment.  It is the responsibility of all undergraduate and graduate students to familiarize themselves with University policies regarding Special Accommodations, Academic Misconduct, Religious Beliefs Accommodation, Discrimination and Absence for University Sponsored Events (for details please refer to the Schedule of Classes; the “

 HYPERLINK "http://www.uww.edu/Catalog/02-04/Legal/Legal1.html" Rights and Responsibilities

HYPERLINK "C:\\Users\\hussleds\\Desktop\\www.uww.edu\\Catalog\\02-04\\Legal\\Legal1.html"
” section of the Undergraduate Catalog; the Academic Requirements and Policies and the Facilities and Services sections of the Graduate Catalog; and the “Student Academic Disciplinary Procedures (UWS Chapter 14); and the “Student Nonacademic Disciplinary Procedures" (UWS Chapter 17). 

Course Objectives and tentative course syllabus with mandatory information (paste syllabus below):
UNIVERSITY OF WISCONSIN-WHITEWATER

Department of Languages and Literatures 

Intensive English Program


English 051 – Course Syllabus

	English 051:  Beginning Listening and Conversations

Prerequisites:  Appropriate achievement on placement test, and/ or instructor consent
Room:

Time:
	Instructor:

Phone Number:

Email:

Office Hours:


Course Description:  This course is part of the UW-Whitewater Intensive English Program. In English 051, students develop initial conversational skills for fluency in daily social communication, on campus and in the community. The course includes an emphasis on pronunciation, including stress, rhythm, and intonation, as well as on vocabulary development. Students must pass this course with a C- or better to continue in the Intensive English Program.

Course Objectives:    After completion of the course, students should be able to:

· Identify both details and the gist in one-way messages and in conversations on familiar topics

· Infer word meaning from context

· Make brief presentations, using visual support, on familiar topics

· Monitor speech for rhythm & intonation

· Express opinions

· Share experiences orally

· Use new vocabulary and idiomatic expressions in oral expression

Course Materials:

Gilbert, J. B. (2005). Clear speech: Pronunciation and listening comprehension in North American English: student's book (3rd Ed.). New York: Cambridge University Press.

Merdinger, P. & Barton L. (2008). North Star 1: Listening and Speaking (2nd Ed.). White Plains, NY: Pearson Education.

Other materials to be available on D2L.

Student Responsibilities:  Students in this class are responsible for the following:
· Attend all class meetings, tutoring and lab sessions. If you are sick, or if you are experiencing a problem, let your teacher know. Unexcused absences = lower course grade.

· Complete all assignments on time. Completed assignments = success.

· Participate actively in class by speaking up and by listening carefully.

· Check e-mail and the class D2L site daily for announcements and assignments.

Course Assignments and Grades:  In order to pass this course, students must achieve a course grade of at least C-. Grades are calculated as follows:
	Class Participation

Quizzes

Homework 

Oral Participation

Listening and Speaking Tests
	200 points

200 points

200 points

200 points

200 points
	A= 960-1000 points

A-= 920-959 points

B+= 880-919 points

B = 840-879 points

B-= 800-839 points

C+= 760-799 points
	C = 720-759 points

C-= 680-719 points

D+=640-679 points

D = 60-639 points

D-=560-599 points

F = 559 points or lower.


Course Schedule:

	Week
	Topic/Assignment

	1
	Friendship

North Star, Unit 1: Faraway Friends

Clear Speech, Diagnostic Unit & Unit 1: Syllables

Introduce your friends.

Identify rhythm in the friendship song.

Quiz 1



	2
	Friendship, cont’d

North Star, Unit 1: Faraway Friends

Clear Speech, Unit 2: Vowels and Vowel Rules

Quiz 2



	3
	Fashion

North Star, Unit 2: Recycled Fashion

Clear Speech, Unit 3: Word Stress and Vowel Length

Describe clothing and physical appearance in pictures

Listen for word stress

Recite jazz chants to work on rhythm of English

Quiz 3



	4
	Fashion

North Star, Unit 2: Recycled Fashion

Sharing opinions

Role play

Test 1: Making a Presentation, Listening for Word Stress

	5
	Music

North Star, Unit 3: Rap Music

Clear Speech, Unit 4: Word Stress and Vowel Clarity

Inferring word meaning from context

Expressing opinions/likes and dislikes

Quiz 4



	6
	Special Possessions

North Star, Unit 4: Something Valuable

Clear Speech, Unit 5: Word Stress Patterns

Inferring meaning in listening

Support opinion with reasons

Pronunciation of compounds, managing shifts in stress with Latinate suffixes

Quiz 5



	7
	Strength in Numbers

North Star, Unit 5: Together is Better

Clear Speech, Unit 6: Emphasizing Content Words

Using context clues to infer meaning

Identify information from recorded stories and conversations

Quiz 6



	8
	Business

North Star, Unit 6, Thinking Young: Creativity in Business

Clear Speech Unit 7: Sentence focus: De-emphasizing structure words

Listening for Details

Supporting Opinions

Interviewing Classmates

Using idioms

Test 2 Presentation 2, Using Appropriate Word Stress

	9
	Famous People

North Star, Unit 7: Planting Trees for Peace

Clear Speech Unit 8: Choosing the focus word

Analyzing visual information (pictures)

Inferring attitudes through shifts in pitch and tone of voice

Quiz 7



	10
	Driving Problems

North Star, Unit 8: Driving You Crazy

Clear Speech Unit 9: Emphasizing Structure Words

Inferring information through listening

Discussing experiences

Identifying synonyms

Using emphasis to clarify or to express emotion

Quiz 8



	     11
	Family

North Star, Unit 9: Only Child, Lonely Child

Clear Speech, Unit 10: Continuants and Stops: /s/ and /t/

Interpreting illustrations

Listening for main ideas and details

Creating a role play

Defining words

Quiz 9



	12
	Sports

North Star, Unit 10: The Beautiful Game

Clear Speech, Unit 11: Continuants and Stops: /r/, /d/, /l/, /d/

Rate preferences

Classify information

Share experiences & opinions

Categorize vocabulary

Test 3: Presentation 3, Create and present a TV ad



	13
	What’s Happening

Voice of America Special English 1

Clear Speech, Unit 12: Voicing

Listening Intensively for Pronunciation and Grammatical Features

Listening for specific grammatical information

Writing and reciting a short news story, using sentence starters.

Quiz 10



	14
	Where We Live

Scenes from Father of the Bride (film with Steve Martin and Diane Keaton)

Listening selectively for details from Father of the Bride
Clear Speech, Unit 13, Voicing and Syllable Length

Shadowing speech from models

Describing where we live (back home and in Whitewater)

Interviewing classmates about where they live and what makes it special

Quiz 11



	15
	Our Campus Community

UW-Whitewater Storybridge Video—No Excuses

Clear Speech, Unit 15: Thought Groups

Listening for the gist 

Describing features of the UWW campus community

Expressing & supporting opinions

Quiz 12



	16
	Semester Review

Test 4: Listening selectively and expressing extemporaneous opinions from one of three topics.




UWW Required Policy Statement 

The University of Wisconsin-Whitewater is dedicated to a safe, supportive and non-discriminatory learning environment.  It is the responsibility of all undergraduate and graduate students to familiarize themselves with University policies regarding Special Accommodations, Misconduct, Religious Beliefs Accommodation, Discrimination and Absence for University Sponsored Events. (For details please refer to the Undergraduate and Graduate Timetables; the "Rights and Responsibilities" section of the Undergraduate Bulletin; the "Academic Requirements and Policies" and the "Facilities and Services" sections of the Graduate Bulletin; and the "Student Academic Disciplinary Procedures: [UWS Chapter 14]; and the "Student Nonacademic Disciplinary Procedures" [UWS Chapter 17]). 
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